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EDUC 599 ADVANCED HUMAN MOTIVATION  

Fall 2006 
Instructor: Robert Rueda, Ph.D.

	Dates:

Times & Location:


	The course is held on Thursday afternoons.  The first class meets on August 24rd.  The final class is November 30th.
Section 26528D: 4:00 to 6:40 p.m. – WPH 205



	Instructor:
Contacting instructor :
Scheduling meetings:
	The instructor for this course is Robert Rueda, Professor of Educational  Psychology -- Outside of class time or office hours, I can be contacted by:

· Email at rueda@usc.edu (email is the best way to reach me outside of class) 

· At my USC office (WPH 601B), phone (213) 740-2371.    

I am available by appointment before class in 15 minute segments each Monday afternoon between 1:00pm and 3:00pm, in Waite Phillips Hall, 601C. Office visits must be scheduled in advance through Carmen (213-740-3465). Her work hours are 9:00am—12:00 Noon and 1:00pm—5:00pm, Monday through Friday (except for university holidays). If these times conflict with your schedule, check with me by email or phone for alternate times and days.

	Overview:


	Readings and case problems will describe current theories and practice in motivation to learn and perform.  Through reading, discussion and problem solving we will develop theory-based approaches to solving important motivation issues that leaders in education face.  The course will be structured around a theoretical model of motivational variables.  Students will be asked to apply what they have learned from readings to diagnosing the source of motivation problems.  The class will also participate in solving brief descriptions of motivation problems drawn from various contexts. 

In addition, each student will be asked to specialize in some aspect of motivational research. Issues to be explored in greater depth include research in areas such as expectancy-control theory, self-efficacy and self concept theory, attribution and social cognition theories, goal orientation, intrinsic versus extrinsic motivation and the effects of values, interest and emotion on motivated behavior and decisions. Presentations will focus on the underlying concepts and theories of motivation in three “index” areas:  active choice (moving from intention to action), persistence (focus on a task over time) and mental effort.  We will examine the application of theory to the solving of practical problems in various educational settings.   

All students are expected to complete all assigned reading before class so that class time can be spent: a) constructing and correcting a cognitive model of motivation; b) using the model to solve motivation case studies; and 3) clarifying the readings through discussion.

	
	This course will also provide students with an opportunity to discuss the practical applicability of research centered on six critical problems in motivation that educational leaders face: 

1) Procrastination/Task Avoidance

2) Task Devaluing/”Disidentification” 

3) Low Expectations

4) Maladaptive Attribution Patterns

5) Lack of Goal Setting

6) Lack of Interest in Tasks



	Course Require-ments

Discussion Agreements
	Students enrolled in this course are required to read all current assignments and complete all other exercises and projects required for each lesson BEFORE each class meeting where the lesson will be discussed.

If you find it absolutely necessary to be absent from class because of illness or an emergency, you are responsible to master all information presented during your absence. Do not ask the instructor to repeat important information—identify a classmate who will help you.  If you are absent for more than 25% of the scheduled class meetings, you must repeat the entire course.  All absences must be due to illness or an extreme emergency.  

By participating in this graduate-level seminar class, you are agreeing to abide by ground rules for discussion

1. Promote an environment conducive to learning. If something did not make sense, ask about it because it is likely that others feel the same.

2. Respect differences of culture, nationality, values, opinion and style 

3. Welcome disagreement and explanations because they provide opportunities to learn.

4. Seek to understand first before trying to be understood.

5. Encourage participation.  Everyone has something to contribute.

6. Promote clear communication:

· Be specific

· Give examples

· Ask questions

7. Speak for yourself.  Let others speak for themselves.

8. Help achieve today's class goals in the time available:

· Add to what has already been said

· Be conscious of time and do not monopolize discussions



	Textbook and Other Readings


	The textbook for this course is:  Pintrich, P. R. and Schunk, D. H. (2002). Motivation in Education: Theory, Research and Applications. Second Edition.  Englewood Cliffs, NJ: Prentice Hall. ISBN  0-13-016009-1 paperback.

In addition to the textbook, a number of articles on motivation are posted on the electronic blackboard site for the course. These articles, along with various exercises, case studies, and outlines, will be used in class discussions. The readings are listed by week later in the syllabus.  

You may purchase the book from the USC University Bookstore or from any of the internet booksellers.  The articles used in the class discussions can be downloaded from the electronic blackboard.  Any other documents used in class discussions will be provided to you in class.
  


Course Objectives

	Main Course Objectives
	Students in this course will be encouraged to learn to:

1. Identify and accurately characterize major, current theoretical approaches to describing, predicting and explaining human motivation.

2. Describe the problems addressed by motivation research.

3. List the typical operational definitions and measurement strategies used in motivation research.

4. Identify the research-based components of typical motivational strategies used by individuals, teams, teachers, trainers and managers at work and in school.

5. Accurately describe the independent and dependent variables (and the nature and direction of hypothesized interactions between variables) of at least two current theories of motivation.

6. Generate a procedure for generalizing motivational research so that it can be applied to solve motivation problems in various settings.

7. Apply motivation research to solving motivation problems and generating research proposals.




	Teaching methods
	We will use research-driven methods of teaching and learning, such as scaffolding, reciprocal questioning, generating self-explanations and summaries, and practicing the application of concepts, processes, principles, and procedures by solving case problems.  


	Assignments
	Students are required to read all current assignments BEFORE each class. The instructor may choose to give a reading quiz at any time and count that quiz on your final grade.

Please bring the textbook (or the chapters being discussed) and current readings to each class meeting. 

	Class Participation
	Small group discussions will occur at every class meeting and students are expected to participate fully in them. Students are also encouraged to ask questions and actively participate in both planned and impromptu class discussions so long as the discussion forwards the purpose of the class. Effort invested during class time will reduce the effort necessary outside class.


	Paper

Late Papers
	A research paper in APA format of approximately 15 double-spaced pages in length (including references) will be required in this course. You can choose a topic for your review from any motivational subject matter that is not insulting to someone else (For typical topics, structure of the paper, and evaluation criteria, see “More About the Paper”).

The topic selected must be approved by the instructor in an email. (See course schedule for approval timeline.)

The RSOE asks all students to format research papers using the current standards of the American Psychological Association. These standards are specified in the Publication Manual of the American Psychological Association, Fifth Edition available in the campus bookstore. 

Late papers will not be accepted unless a student has experienced an extreme emergency (contact the instructor FAR AHEAD OF A DUE DATE). 

REQUIREMENT FOR ORIGINAL WORK

Keep in mind that Rossier School of Education policy awards a course grade of “F” to any student who submits a paper that is not original (e.g.  written entirely or partly by someone else, copied from another source without attribution and/or purchased).


	Course Grading


	The final course grade will be based on your cumulative scores on the quizzes and your paper grade.  

	Item
	Percentage of total grade

	Midterm & Quizzes
	40% 

	Paper Presentation
	10%

	Research Review Paper
	40%

	Attendance and Participation
	10%

	
	Your cumulative grade will be weighted in your favor (if you are one point below a higher grade you will receive the higher grade) and figured according to this scale: Below 80% B- or less; B = 80 - 84%; B+ = 85 - 90%; A- = 90 - 94%; A = 95 - 100%.




	Academic
Accommoda-

tions
Absences
	Any student requesting academic accommodations based on a disability is required to register with Disability Services and Programs (DSP) each semester. A letter of verification for approved accommodations can be obtained from DSP. Please be sure the letter is delivered to me as early in the semester as possible. DSP is located in STU 301 and is open 8:30 a.m. - 5:00 p.m., Monday through Friday. The phone number for DSP is (213)740-7776

If you find it necessary to be absent from class, you are responsible to contact the instructor by email or phone and to master all information presented during your absence. If you miss class, do not ask the instructor to repeat important information—identify a classmate who will help you. 



	Incompletes
	The University policy on Incompletes (IN) is as follows (from the University Catalogue): 

IN – incomplete (work not completed because of documented illness or some other emergency occurring after the twelfth week of the semester; arrangements for the IN and its removal should be initiated by the student and agreed to by the instructor prior to the final exam); IX – lapsed incomplete.

Conditions for Removing a Grade of Incomplete. If an IN is assigned as the student’s grade, the instructor will fill out the Incomplete (IN) Completion form which will specify to the student and to the department the work remaining to be done, the procedures for its completion, the grade in the course to date and the weight to be assigned to the work remaining to be done when computing the final grade. A student may remove the IN by completing only the portion of required work not finished as a result of documented illness or emergency occurring after the twelfth week of the semester. Previously graded work may not be repeated for credit. It is not possible to remove an IN by re-registering for the course, even within the designated time.

Time Limit for Removal of an Incomplete. One calendar year is allowed to remove an IN. Individual academic units may have more stringent policies regarding these time limits. If the IN is not removed within the designated time, the course is considered “lapsed,” the grade is changed to an “IX” and it will be calculated into the grade point average as 0 points. Courses offered on a Credit/No Credit basis or taken on a Pass/No Pass basis for which a mark of Incomplete is assigned will be lapsed with a mark of NC or NP and will not be calculated into the grade point average. 

	Academic Integrity
	SCampus, the USC student guidebook contains the Student Conduct Code and information on Academic Integrity. It is the student’s responsibility to be familiar with and abide by these guidelines, which are found at http://www.usc.edu/student-affairs/SJACS/docs/GradIntegrity.pdf. A summary of behaviors violating University standards can be also found at: http://www.usc.edu/dept/publications/SCAMPUS/gov/behavior.html .


Class Schedule: Topics and Assignments 

	Class #, Date
	Topic, Readings, Assignments, Deadlines
	Questions and topics to be prepared for class


	1. August 24

	Motivation Research and Theory:

Read before class: 
· Chapter 1 in Pintrich and Schunk

	Introduction to motivation research and theory. What is motivation? What causes it? What are control beliefs? In this class the instructor will introduce a model that appears to most accurately represent the current view of the variables that contribute to motivational outcomes. The events and requirements for the class will be described. 



	2. August 31
	Expectancy-Value Theory:

Read Before Class: 

· Chapter 2 in Pintrich and Schunk
· Wigfield, A. and J. S. Eccles (2000). "Expectancy-Value Theory of Achievement Motivation." Contemporary Educational Psychology, 25: 68-81. 

	Be able to describe Expectancy Value Theory (EVT). What types of motivation problems does EVT solve or explain? Why are beliefs so powerful in motivating us? Are there gender and cultural differences in expectancies and values? What is the difference between perceptions about our competence and self-esteem?

	3. Sept 7
	Attribution Theory:

Read Before Class: 

· Chapter 3 in Pintrich and Schunk
· Hong, Y.-y., C.-y. Chiu, et al. (1999). "Implicit Theories, Attributions, and Coping: A Meaning System Approach." Journal of Personality and Social Psychology, 77(3): 588-599.

	What are attributions?  Why are attributions important in the development of expectancies and values? What are the antecedents and consequences of attributions? Can attributions be automated?  Can they be incorrect? What are attributional biases and causal schemata? Why are the stability and location (locus) of attributions important? Under what conditions are we most likely to make an attribution of cause?

	4. Sept 14
	Social Cognitive Theory:

Read Before Class: 

· Chapter 4 in Pintrich and Schunk

· Zimmerman, B. J. (2000). "Self-Efficacy: An Essential Motive to Learn." Contemporary Educational Psychology, 25: 82-91.


	Pintrich and Schunk state that social cognitive theory (SCT) has its roots in theories of “imitation”- why? How does Bandura define motivation? What is “triadic reciprocality”? How do models influence motivation?  What are the characteristics of effective models? What are: Self-efficacy, social comparison, self-regulation, volition, conformity and compliance?  Compare group and individual motivation.

	5. Sept 21
	Goal Orientation Theory:

Read Before Class: 

· Chapter 5 in Pintrich and Schunk
· Bandura, A. and E. A. Locke (2003). "Negative Self-Efficacy and Goal Effects Revisited." Journal of Applied Psychology, 88(1): 87-99.

	Why do the authors argue that the “need and goal” theories of Murray and Maslow are outmoded?  Describe the goal theories of Martin Ford and Locke & Latham.  Describe goal orientation theory and how different types of goal orientations are measured. How are goal orientations acquired? What influence do they have on motivation? Is there any benefit to a “performance” orientation?



	6. Sept 28
	Intrinsic Motivation:

Read Before Class: 

· Chapter 6 in Pintrich and Schunk
· Ryan, R. M. and E. L. Deci (2000). "Intrinsic and Extrinsic Motivations: Classic Definitions and New Directions." Contemporary Educational Psychology, 25: 54-67.

	How does this area of motivation research differ from others we have studied to date? What does it add?  What is the evidence for the distinction between intrinsic and extrinsic motivation?

	7. Oct 5
	Interest and Affect in Achievement Motivation:

Read Before Class: 

· Chapter 7 in Pintrich and Schunk
· Hidi, S. and J. M. Harackiewicz (2000). "Motivating the Academically Unmotivated: A Critical Issue for the 21st Century." Review of educational research, 70(2): 151-179. 

Paper topics must be decided by next class at the latest.

Review all reading, classroom presentation and discussion up to this point in preparation for the practice mid term quiz next week.  

	Why are mood, affect and emotionality important?  How are these variables measured or operationalized in experiments? What elements of achievement or performance do they influence? What variables predict emotions, mood and affect?  What is “flow”?  Are “interests” important? Compare interests and “values”.  What is the difference between self-esteem, self worth and self-efficacy?

	8. Oct 12
	Teacher and Classroom Influences:

Read Before Class: 

· Chapter 8 in Pintrich and Schunk
· Mueller, C. M. and C. S. Dweck (1998). "Praise for Intelligence Can Undermine Children's Motivation and Performance." Journal of personality and social psychology, 75(1): 33-52.
Practice Mid-Term Quiz Tonight

In class, Closed book and notes – We will discuss the answers after the quiz and continue our review.

Paper topic must be decided today
	How do instructional groupings affect motivation?  How is motivation affected by competitive vs. cooperative settings?  How can praising students produce negative effects?  What is “attributional feedback”?  How does classroom social climate affect motivation?  What is the “Pygmalion effect”?

	9. Oct 19
	Midterm Quiz in Class Tonight

Closed book and notes, matching questions, short answers.


	Quiz in class this evening. Closed book and notes.  

The quiz this evening will be very similar in format to the practice quiz you took last week.

	10. Oct 26
	The Role of Schools in Motivation:

Read Before Class: 

· Chapter 9 in Pintrich and Schunk
· Anderman, E., J. Eccles, et al. (2001). "Learning to Value Mathematics and Reading: Relations to Mastery and Performance-Oriented Instructional Practices." Contemporary Educational Psychology, 26(1): 76-95.

	What is “school culture” and how does it manifest itself in the classroom?  What is the main focus of a “mastery-oriented school”?  How do the working relationships between teachers and students affect the goal orientation of the school?

	11. Nov 2
	Sociocultural Influences:

Read Before Class: 

· Chapter 10 in Pintrich and Schunk
· Burchinal, M. R., E. Peisner-Feinberg, et al. (2002). "Development of Academic Skills from Preschool Through Second Grade: Family and Classroom Predictors of Developmental Trajectories." Journal of school psychology, 40(5): 415-436.

	How does “modeling” affect the beliefs of the observer?  How do peer networks influence academic motivation?  How do familial beliefs and involvement impact academic motivation?  

	12. Nov 9
	Procrastination as a Motivation Problem:
Read Before Class: 

· Tice, D. M., E. Bratslavsky, et al. (2001). "Attitudes and Social Cognition - Emotional Distress Regulation Takes Precedence Over Impulse Control: If You Feel Bad, Do It!" Journal of personality and social psychology, 80(1): 53-67.

· Wolters, C. A. (2003). "Understanding Procrastination From a Self-Regulated Learning Perspective." Journal of educational psychology, 95(1): 179-187.
· Present papers
	What is procrastination?  What causes it?  What is the evidence for the causes described in the studies by Wolters?  What strategies and interventions seem to help procrastination?  How do emotions affect the propensity to procrastinate?

	13. Nov 16
	“Disidentifying” with Education:

Read Before Class: 

· Morgan, S. L. and J. D. Mehta (2004). "Beyond the Laboratory: Evaluating the Survey Evidence for the Disidentification Explanation of Black-White Differences in Achievement." Sociology of education, 77(1): 82-101.
· Present papers
	What is “Disidentification”?  How does self-concept affect it?  What is “oppositional-culture” and how can it affect motivation for academic success?  

	14. Nov 23
	 Thanksgiving Holiday
	No class


	15. Nov 30
	Beliefs About Ability:

Read Before Class: 

· Freedman-Doan, C., A. Wigfield, et al. (2000). "What Am I Best At? Grade and Gender Differences in Children's Beliefs About Ability Improvement." Journal of applied developmental psychology, 21(4): 379-402.


	How does age level affect children’s beliefs about ability improvement?  How does gender affect beliefs of ability in specific domains?  What are the developmental differences in beliefs about the relationship that ability and effort have with performance?

	
	Motivation Beliefs, Values, and Goals

Read Before Class: 

· Eccles, J. S. and A. Wigfield (2002). "Motivational Beliefs, Values, And Goals." Annual Review of Psychology, 53: 109-32.
· Present papers
Please bring an abstract of your paper with sufficient copies for the class. 
Final papers must be delivered to the digital drop-box in Electronic Blackboard no later than 4:00 this afternoon.  NO LATE PAPERS WILL BE ACCEPTED (the instructor can’t reinforce procrastination in a motivation course ;-)
	Be able to compare and contrast the motivational theories that fall into the four categories as outlined by Eccles and Wigfield.  Understand the rationale for the categorization, and be prepared to discuss the implications of the authors’ recommendation of further study in the areas of theoretical integration, more consideration of affective factors, and increased emphasis on research into the effect that contextual influences have on motivation.  


More about the Research Paper Assignment

	Before you write the paper

Structure of the Paper
	When you have selected your topic (no later than October 12th), send a one sentence description of the paper topic you are proposing to write to rueda@usc.edu.  I will review your proposal and get back to you very soon with either approval or a suggested revision in your topic (I do not want to control your interest, only to keep you out of trouble).  Do not start your review until I have returned e-mail with my approval of your topic.  Your paper is due on November 30th at 4:00 to the digital drop-box in the electronic blackboard.

Please turn in an electronic copy in either Microsoft Word or as a PDF file.
The paper should include the following elements:

A) COVER PAGE. In addition to information required by current APA format, please include the date, your mailing address, email address, phone number, professor’s name, course name and number. (Your information will not be shared, it will only be used by the instructor if needed with reference to your paper or important course matters).
B) ABSTRACT. (APA style)

C) INTRODUCTION: Statement of the problem—Approximately one-half to one page (1-2 paragraphs) in length.  What problem are you investigating? Why is it important?

D) REVIEW OF LITERATURE--A summary of recent (mostly 1995-2006) relevant studies on the topic.  The topic is some outcome of interest (it should focus on a problem that can be conceptualized as one or more of the dependent variables we have studied -- such as active choice, persistence, mental effort, or some variable that influences those motivational outcomes). Describe a problem and then try to solve it drawing on motivation research and theory. Do not write a paper that focuses on a solution unless the question you are asking is about a motivational index variable or some theoretical issue. The references should be taken only from peer-reviewed journal articles reporting empirical research (this includes both quantitative and qualitative research.) 
This is the longest section of the paper. Define key terms as soon as they are introduced. Cite articles from which you gleaned those definitions. (Hint: researchers often disagree over verbal definitions of key terms or they operationalize [define and use] the terms differently in their research methods. Describe any differences in your analysis.) If you quote any words directly, remember to use quotation marks and to include the page number and citation for the quote.  Cite research articles that support all of the important claims or arguments you make in the paper.  Clearly describe at least one plausible alternative view of the problem and/or solution. Integrate all of the relevant research we have covered in class this semester.

E) CONCLUSIONS--In this section, summarize the findings; point out themes of general agreement; point out contradictory findings, and explain or synthesize them if possible.  In other words, impose some order or consistency on the evidence, and indicate how and if it answers the problem. Cite research to support your arguments.

F) IMPLICATIONS--What relevance does this information have for educational or for any applied area? (particularly your own area of interest)
G) REFERENCES. (Use APA citations).


 Grading Rubric

	Section/Points
	Section Requirements 
	Questions to Ask Yourself

	APA Style 

(5 points)

	Paper follows the current Edition APA Style requirements.
	Do I have an abstract?  

Are my references (both in the paper and at the end) formatted correctly?

Is my paper written clearly and does it have all the required sections?

	Introduction

(5 points)
	· States purpose

· Develops rationale for the importance of problem or issue 

· Outlines what will be covered in the paper
	Do I say why my topic is important?

Do I tell the reader what I will be covering in the paper?

	Literature Review

(25 points)
	· Is focused on the issues presented in the introduction

· Uses many clarifying headings 

· Summarizes each section before a new section is introduced

· Analyzes research literature rather than simply reporting results of studies 

· Focuses on and analyzes a problem rather than only presenting a solution

· Provides research citations for key elements of evidence and facts that support issues

· References all relevant research and theory discussed in this course

· Discusses at least one alternative view of the problem and/or solution

· Writing style is concise

· Ideas are organized 
	Do I focus on recent (1994-2005) studies from peer-refereed journals?

Do I define all the key terms I'm discussing?

Do I break up this section into subheadings with descriptive headings to lead the reader through it?

Do I summarize one section before moving on to another?

Do I try to tell the reader what all of this means, or am I just telling them what others found?

Could I make the section any shorter and clearer and still include all the important parts?

	Conclusion

Implications

(15 points)


	· Doesn't merely summarize results but demonstrates an analysis of the issues. Explains why solutions would work.  

· Points out themes of general agreement

· Points out contradictory findings.
· Gives the writers point of view
	Do I answer the questions I asked in the introduction?

Do I indicate where findings come together, and where they don't in the research?



	50 Points Total
	
	

	Note: The instructor assumes that papers will be free from errors of spelling, mechanics and grammar. Such errors can interfere with a reader's comprehension of the text and detract from your analysis. If you know that your writing isn't typically free from these errors, it is your responsibility to seek writing and/or editing help. The paper you submit should be formal, logical and easy to follow. Remember, however, that anyone submitting a purchased paper or plagiarizing any part of a paper will receive an F grade in the course. Serious problems in spelling, mechanics and/or grammar justify a lowered grade on the paper.
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